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"A profession is a disciplined group of individuals who adhere to ethical 
standards  and  who hold themselves out as, and are accepted by the public 
as possessing special  knowledge and skills in a widely recognised body of 
learning derived from  research,  education and training at a high level, and 
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who are prepared to apply this knowledge and exercise these skills in the 
































1. No regulatory framework or education requirements for OHS professionals  
2. Lack of uniformity across OHS education programs  






































































































































knowledge  and  the  access  that  students  have  to  knowledge.    This  is  reflected  most 
strongly  in  competency  based  training  which  provides  students  with  access  to 
contextually specific knowledge as it is applied at work, but not the disciplinary system of 
meaning in which that knowledge is embedded (Wheelahan 2010)’  
	
	
The	OHS	course	accreditation	process		
	
The	Australian	OHS	Education	Board	was	set	up	under	the	auspices	of	the	SIA.		The	main	
function	of	the	Australian	OHS	Education	Council	(AOHSEB)	is	to	accredit	tertiary	OHS	
education	courses,	(AOHSEB,	2013)	
	
The	accreditation	process	involves	the	AOHSEC	appointed	panel	auditing	the	OHS	course	
against	a	range	of	criteria,	including	the	BoK	and	the	AQF.		If	a	University	is	successful	in	
accreditation	then	the	OHS	qualification	can	be	branded	as	being	accredited	by	the	AOHSC	
and	given	that	a	number	of	courses	have	already	been	accredited	it	will	be	difficult	for	any	
University	not	seek	accreditation.			Students	will	want	attend	accredited	courses	because	
completion	of	an	accredited	course	becomes	part	of	the	requirement	for	professional	
membership	of	the	SIA.			
	
Currently	professional	membership	of	the	SIA	is	not	required	to	practice	as	an	OHS	
professional	however	a	number	of	employers	are	including	SIA	membership	in	their	job	
selection	criteria	and	as	part	of	the	professional	project	the	SIA	is	actively	working	to	
extend	this	requirement	as	widely	as	possible	so	in	a	market	where	Universities	are	
required	to	compete	for	students	SIA/AOHSEC	accreditation	becomes	compulsory	for	
providers	of	OHS	in	the	university	sector.		
	
Conclusion		
	
The	further	development	of	a	system	of	accreditation	for	OHS	professionals	is	not	in	
question,	however	it	has	been	argued	in	this	paper	that	more	attention	needs	to	be	given	to	
the	potential	downsides	of	the	‘professional	project’	for	the	improvement	of	OHS.		The	
negative	effects	could	include	the	exclusion	of	other	stakeholders	in	the	social	processes	
needed	to	improve	OHS	and	the	narrowing	of	the	perspective	of	the	OHS	professional.			
	
If	the	study	by	Ackroyd,	S.	&	Muzio,	D.	(2004)	on	the	British	legal	profession	is	any	guide	
there	the	OHS	professional	project	could	also	lead	to	an	even	more	hierarchical	structure	
for	the	SIA	membership.		
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It	has	also	been	argued	that	the	use	of	the	current	Body	of	Knowledge	as	a	fairly	tightly	
prescribed	audit	tool	is	not	the	most	effective	way	of	developing	the	necessary	skills,	
competencies	and	knowledge	for	graduate	and	post	graduate	students.		The	use	of	the	
Body	of	Knowledge	and	the	SIA	accreditation	process,	together	with	the	AQF,	appears	to	
have	reduced	the	capacity	of	universities	to	decide	what	they	teach	and	how	they	teach	it.			
Although	these	challenges	to	the	role	of	universities	and	academic	freedom	have	been	
identified	as	a	widespread	trend	in	all	market	economies	they	need	to	be	acknowledged		in	
the	OHS	professional	project.		
	
REFERENCES	
	
Ackroyd,	S.	&	Muzio,	D.	(2004)	Understanding	Change	in	the	Professional	Organisation:	
More	Evidence	and	Argument	Based	on	the	Experience	of	the	British	Legal	Profession.		
Lancaster	University	Management	School	Working	Paper	2004/033.		The	Department	of	
Organisation,		Work	and	Technology,	Lancaster	UK.		
	
AOHSEB	(2013)	Australian	OHS	Education	Board	
http://www.ohseducationaccreditation.org.au/		Accessed	29	July	2013.		
	
Borys,	D.,	Else,	D.	Pryor,	P.	&	Sawyer,	N.	Profile	of	an	OHS	professional	in	Australia	in	2005.	
(2006).	J	Occup	Health	Safety	–	Aust	NZ,	22(2):175‐192.		
	
Faulconbridge,	J.	R.	&	Muzio	D.	(2012).	Professions	in	a	globalizing	world:	Towards	a	
transnational	sociology	of	the	professions	International	Sociology	27:	36‐52.	
	
Hale,	A.	R.,	Piney,	M.	&	Alesbury,	R.	J.	(1986)	The	development	of	occupational	hygiene	and	
the	training	of	health	and	safety	professionals.	Annals	of	Occupational	Hygiene	30	(1):	1‐18.		
	
Hale,	A.	R.	(2002).	New	qualification	profiles	for	health	and	safety	at	work	specialists.	TU	
Delft,	Netherlands		
	
Hale,	A.	R.	(1995a)	Occupational	health	and	safety	professionals	and	management:	identity,	
marriage,	servitude	or	supervision?	Safety	Science	20:233‐245.	
Kodelja	Z.	(2013)	Authority,	The	Autonomy	of	the	University,	and	Neoliberal	Politics.	
Educational	Theory	63	(3):	317‐330.	
	
Hale,	A.R.	&	Ytrehus	I	(2004).	Changing	requirements	for	the	safety	profession:	roles	and	
tasks.	J	Occup	Health	Safety	–	Aust	NZ	20(1):	23‐35.		
	
Larson,	M.	S.	(1977).	The	Rise	of	Professionalism:	A	Sociological	Analysis.	Berkeley,	
University	of	California	Press.			
	
Lane,	B.	(2013).	Push	to	strip	Australian	Qualifications	Framework	of	standard	status.	The	
Australian	June	19,	2013.		
	
Macdonald,	K.	(1995).	The	Sociology	of	the	Professions,	London:	Sage	Publications.	
	
Pryor,	P.	(2010).	OHS	professionals:	are	personal	and	professional	characteristics	linked	to	
strategic	influence?	J	Health	Saf	Environ	26	(1):21‐33.	
	
7	
	
Pryor,	P.	(2010).	OHS	professionals:	technicians	or	strategic	advisors?	J	Health	Saf	Environ	
26(1):7‐20.			
	
Toft,	Y.,	Capra,	M.,	Moodie‐Bain,	D.,	Kift,	R.,	Pryor,	P.,	Eddington,	I	&	Joubert	D.	(2010).	
Safeguarding	Australians:	Mapping	the	strengths	and	challenges	toward	sustainable	
improvements	in	OHS	education	and	practice.		Report	for	the	Australian	Learning	and	
Teaching	Council	Ltd,	an	initiative	of	the	Australian	Government	Department	of	Education,	
Employment	and	Workplace	Relations.		
	
Wheelahan,	L.	(2011).	From	old	to	new:	the	Australian	qualifications	framework.	Journal	of	
Education	and	Work	24	(3‐4):323‐342	
	
Vidovich,	L.	(2012).	Chapter	16	Transforming	Australia’s	Higher	Education	System	in	
University	Governance	and	Reform:	Policy,	Fads	and	Experience	in	International	Perspective.	
Schuetze,	H.	G.,	Bruneau,	W.	&	Grosjean,	G.	(eds)	New	York,	Palgrave	McMillan	.	pp	241‐
254.	
	
Ytrehus	I.	(2003).	The	role	and	tasks	of	safety	professionals	in	Norway	and	the	
Netherlands:	A	comparative	study.	Masters	thesis.	NTNU	Norway	&	TU	Delft	Netherlands	
